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Abstract: Adult illiteracy is like a disease that infects virtually every dimension of Kentucky life. Adult illiteracy 
saps the energy and capability of Kentucky’s people and its economy. Adult illiteracy feeds the state’s 
unemployment, its welfare rolls, and the correctional institutions. Adult illiteracy severely hinders the life chances of 
young children, undermines school reform, and limits the opportunities for postsecondary education. Learning 
activities such as activities outside the classroom, dialogue, role playing and ... Another type of content is presented. 
Duties are placed on the learner, a resource for developing knowledge, skills and insights he considered. Curriculum 
content only from the training provided to learners or not, but put together their learning through activities that can 
inform or does, skills and attitude to achieve. In this case, apart from learning that the assays taught learners directly 
to sustainable and effective learning occurs in his. Another way of providing content that is educational activities 
outside the learning environment possible for learning more and better enables adult learners. For example, hits, 
field trip experiences for learners or transfer is provided, develop knowledge, insight and skills. 
[Mona Habibi and Nooshin Javadi. Assessing process of Adult Learning in agricultural education. Journal of 
American Science 2011;7(6):353-356]. (ISSN: 1545-1003). http://www.americanscience.org. 
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Introduction: 
Despite landmark reforms in public schools, too 
many Kentuckians continue to drop out of school, 
thereby perpetuating the chronic problem of adult 
illiteracy. Too many young Kentucky parents are 
unable to read and lack the basic literacy necessary to 
provide the necessary stimulating, supportive family 
environments for young children. It is known that 
children’s literacy levels are strongly linked to the 
educational level of their parents and that children of 
parents who are unemployed and have not completed 
high school are five times more likely to drop out. 
The field of adult education and literacy is plagued 
by confusion about definitions. Over the years 
definitions have evolved from provisions in federal 
law and initiatives of groups advocating particular 
methodologies or the needs of specific adult 
populations. The result is that definitions tend to 
merge statements about the goals to be achieved (e.g., 
improving the literacy of a particular population) 
with a particular means (e.g., adult basic education) 
to achieve the goal. Therefore, it is helpful to 
distinguish between at least these dimensions of the 
issue: 
1. “Education attainment” usually refers to the 
numbers of years of schooling completed or the level 
of credential (e.g., high school diploma or associate 
degree) an individual has obtained. Despite concerns 
about the meaning of credentials, there is a strong 
correlation between educational attainment and 
literacy. 
2. Other literacy initiatives are defined in terms of a 
particular educational service, strategy, or means to 

address a target population’s literacy problems. 
“Adult basic education” and “family literacy” are 
examples. These initiatives are often defined in terms 
of a particular configuration of services for the target 
population (e.g., assessment and information and 
counseling services). 
Goal six of the National Education Goals illustrates a 
broadly stated goal that incorporates expectations 
about both adult literacy and the kinds of policies and 
services that should be in place to improve literacy. 
Goal six, “Adult Literacy and Lifelong Learning,” 
states that, “By the year 2000, every adult will be 
literate and possess the knowledge and skills 
necessary to compete in a global economy and 
exercise the rights and responsibilities of 
citizenship.”  
 
Adult characteristics:  
to understand the characteristics of adult learners, 
their mental and physical condition should be 
considered in the following referred to some of them. 
Operating speed:  
slow reaction in adults is natural that necessarily 
means reducing the logic and practice skills, not due 
to weakness and increased awareness of natural 
forces and their skills. 
Consciousness: 
 no stimulus and incentives encouraging, despite 
inhibiting stimuli, slow transfer rate, mental, and 
weak inhibitors of natural forces (mostly visual and 
auditory) are factors that slow reaction affect 
individual mental and cognitive activities, but never 
able to understand, understanding and learning ability 
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(which varies with the speed of learning) is not 
relevant. 
Health: 
 what is most age, longer duration is necessary to be 
heard by listening issue. Why is that when elderly 
people and old could not hear well, their confidence 
and vulnerable to the possibility that negative beliefs 
about their find, they are great. Visual abilities can be 
like other people, usually decreases with age. 
Background of knowledge - skills and beliefs of 
adults:  
adults, social experiences, many have already learned 
different values and beliefs in their pronouns have 
stabilized, so changes in the new act very cautiously. 
The idea of such a manner that skill and applying 
them older and longer life is, Similar resistance to 
accept new ideas will be more and more severe. 
Thus, the adult criteria for the built and paid for their 
ideas and beliefs that are forming. Because of these 
criteria and the beliefs that they are afraid of failure, 
Therefore, to prevent it, sometimes against the 
resistance of new phenomena are only the material 
taught and its face that make reinforced concrete and 
tangible interference situation is. 
 
Classification of Adult Education 

1. reading and writing literacy level 
2. Technical and professional education, 

people are ready for work 
3. in the field of health, behavior and health in 

the family 
4. tutorials political, social, religious. 

Operating political social goals 
5. to satisfy emotional needs and 

entertainment, like art, literature and the like 
 
Adult education goals: 
 a) Literacy goals: 

1. To provide primary education and to allow 
other adults to learn skills during childhood 
and youth have been deprived of them. 

2. Increase the ability and skills for adults over 
the executive government and community 
programs. 

3. Preparation of programs and classes that form 
the adult intellectual development is dedicated 
to the goal, get a job or degree is better. 

4. Increased confidence in adults, through 
increased awareness and knowledge. 

5. raising awareness of adult interest to 
participate in decision-making 

6. to raise awareness of citizens rights, their 
duties and responsibilities 

7. Adults develop abilities to solve problems of 
personal and social 

8. to inform adults the skills and talents. 

9. Spread knowledge about their heritage 
 
b) vocational training objectives: 
1. Adults equip the skills necessary for subsistence.  
2. To provide staffing to promote industry and 

economy, the third 
3. the elimination of class differences and achieve 

social equality  
4. Training of workers with their employment 

conditions and industrial variables are consistent. 
 
Principles of Adult Learning 
 
1- DELIVERY STRATEGIES 
in developing your program consider that adults have 
different personal and social lives than young people 
in formal schooling or college. Unlike children and 
teenagers, adults have many responsibilities that they 
must balance against the demands of learning. 
Because of these responsibilities, adults may have 
barriers against participating in learning. These 
barriers could include lack of time, money, 
confidence, or interest, lack of information about 
opportunities to learn, scheduling problems, "red 
tape," and problems with child care and 
transportation. Try to consider these factors when 
scheduling the program. If it is to be delivered to 
people in a workplace it should fit around their work 
times and not require them to come back hours later 
well after they have completed a hard day’s work. 
Week-ends might seem like good free time to learn 
but many adult learners are conditioned to week-ends 
being for family pursuits and are likely to be reluctant 
to give up hours away from this for financial training. 
Try to identify groups of learners for each program 
that can support each other in transport to where the 
program is delivered, assistance in minding young 
children and common interests outside of the formal 
learning. Groups seeking employment or those soon 
to retire are obvious examples of participants who 
will have similar interests and motivations and can 
help each other to access the training and learn 
collaboratively to use the new skills. 
 
2) ENGAGEMENT OF THE LEARNER 
Good program strategies encourage real learning, 
where the learner increasingly: 
• takes responsibility and ownership of their learning; 
• engages in experiential learning; 
• partakes in cooperative learning; and, 
• engages in reflective learning. 
By requiring or encouraging your learners to take a 
more directive and active role in the program as it is 
delivered you are encouraging them to engage in the 
critical processes of: 
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• making meaning out of the new financial 
management knowledge they have; 
• distilling principles from the program, which will 
aid their transference of financial skills to new 
contexts; and, 
• practising their financial planning skills and 
mastering processes to improve their money 
management. 
In your financial literacy program learner directed 
activities can also encourage greater levels of 
motivation. The learning is more purposeful, because 
they have a sense of ownership over what they 
achieve and identify themselves as the key 
beneficiaries of the outcomes. An abstract exercise in 
developing a savings plan for an imaginary person or 
family may appear to introduce the right principles 
but it may not resonate with the individuals you are 
training. Think of your target group. What are their 
savings goals? 
What aspects of their income are available to saving 
and how can they work this out? 
What form of saving is best for them in terms of 
achievable targets, regular contributions and limited 
risk? 
Teachers and trainers often develop example 
exercises based on imaginary situations because, 
frankly, they appear to put everyone on the same 
testing level and it is easier to assess because there 
are a common set of ‘right’ answers. This is not the 
way to make financial literacy learning work for the 
target groups. They should be encouraged to work on 
individual situations entirely relevant to them. This 
may mean more effort on the part of the trainer in 
assisting with the work each person is doing and 
assessing outcomes but the result will be practical 
exercises that keep the learners involved and 
motivated. 
 
3) ASSESSING PROGRESS AND OUTCOMES 
Good assessment is a collaborative process involving 
the assessor, learners and others, where appropriate. 
Your assessment process should be transparent and 
allow for ongoing feedback from and to the learners. 
Remember these adult learners want to improve their 
skills in managing money and are not necessarily 
interested in formal recognition or being ranked 
against their peers in the group. Where possible, 
presenters should emphasise from the start that no-
one is going to ‘fail’ the program. Even where 
students are seeking formal certification of their 
achievement, presenters can advise that there is no 
competition between the learners in the group or 
between an individual and the topic material – it’s all 
achievable and everyone can make it work for them. 
Make sure they understand that they will all leave 
with better financial skills than they have at the 

beginning. If someone in the group is somehow 
‘better’ or ‘faster’ at understanding superannuation 
than others that is their good fortune but makes no 
difference to the benefits everyone in the group gains 
from knowledge and skills in handling this important 
financial tool. Everyone will improve their life 
chances through participating in the program and 
outside of training for formal certification, 
assessment is to demonstrate this to them and no-one 
else. 
If you want further Information on collaboration in 
the design of assessment materials and the role of 
learners in the assessment process this can be found 
in: 
• Guide One – Training Package Assessment 
Materials Kit and Guide Five – Candidate’s Kit in the 
Training Package Assessment Guides; and, 
• Learning Circles Resource Manual for Facilitators 
and Learners (developed by Adult Learning 
Australia). 
 
Conclusion: 
In traditional programs that the principles of 
psychology and curriculum planning, less attention is 
the form of content presentation ie codification and 
providing books, original format and have the 
dominant form, while for adult content that could 
have valuable experience in addition to writing, other 
ways also be provided Affect the selection of pictures 
and images related to the concepts and content 
produced by including them. 
Learning activities such as activities outside the 
classroom, dialogue, role playing and ... Another type 
of content is presented. Duties are placed on the 
learner, a resource for developing knowledge, skills 
and insights he considered. 
Curriculum content only from the training provided 
to learners or not, but put together their learning 
through activities that can inform or does, skills and 
attitude to achieve. In this case, apart from learning 
that the assays taught learners directly to sustainable 
and effective learning occurs in his. 
Another way of providing content that is educational 
activities outside the learning environment possible 
for learning more and better enables adult learners. 
For example, hits, field trip experiences for learners 
or transfer is provided, develop knowledge, insight 
and skills they will. 
To ensure that science curriculum and educational 
aspects, according to community needs and 
audiences, application form is provided or not, the 
content selection criteria should be considered. These 
criteria is being include knowledge, effectiveness, 
flexibility, diversity, relevance and practical learning  
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